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The Lee County Schools District Dropout Prevention Committee met on December 4, 
2014, to review and revise the district Dropout Prevention Plan. Data was shared with 
committee members regarding graduation rates, completion rates and dropout rates for 
the last 5 years. Results were examined of a survey asking administrators, teachers, 
students, parents and community members why they thought students dropout out of 
school, what is currently being done about retaining students in school and what they 
thought could be done at the school and district level to prevent dropouts.  Members 
compared answers to the questions on the Dropout Prevention Restructuring Planning 
Template to identify current needs and to set priorities for future action. The original 
dropout prevention initiatives were examined and revised. It was agreed upon that 
three areas needed to be addressed, 1) parental involvement, 2) determine why 
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students have scored in the lowest 25 percentile on state tests and 3) a continued focus 
on reading.  
Three district initiatives were proposed: 
 

Parental Involvement/Family Engagement 
 

 
In order to promote increased parental involvement and family engagement throughout 
the district in an effort to increase the district’s graduation rate and decrease its 
dropout rate, the Lee County School District will take the following steps: 
 

 Convene an annual parent meeting no later than mid-September of each school 
year to update parents and guardians on the district’s assessment data, 
accountability ratings, and leading and lagging indicators 

 The district will require each school to hold an annual parent meeting no later 
than mid-September to update parents and guardians on the school’s 
assessment data, accountability rating, and leading and lagging indicators 

 Each school will then hold a series of parent meetings once a month for a total of 
8 opportunities for the year to cover topics such as, but not limited to: 

o State Assessments 
o Graduation Requirements 
o At-Risk Factors that lead to truancy and dropping out 
o Parent Resources 
o Reading Strategies 
o Programs, Resources, and Services provided at each school 
o Meet-the-Teacher 
o Common Core 
o 3rd Grade Reading Gate 
o Universal Screener Results 
o Common Assessment Results 
o Test-taking Strategies 
o Scholarship/Financial-Aid Opportunities 
o Topics relevant to the individual schools 

 Schools can hold these activities/meetings at multiple times throughout the day 
in order to grant parents more accessibility for attendance due to work 
schedules 

 Documentation from these meetings/activities will be include 
agendas, sign-in sheets, and minutes and will be submitted to the 
district office for review 

 Blackboard Connect, the district’s Student Notification System, will continue to 
be utilized to inform parents and guardians of school events, absenteeism, etc. 

 Teachers will keep parent contact logs as a means of documentation 



 The district, to the extent allowable, will provide funding for parent involvement 
activities 

 
Dropout Prevention Task Force at each school 
 
 Each school in the district will have a dropout prevention task force. The task 
force will consist of counselors, teachers and administrators. This group will focus on 
students scoring in the lowest 25% level on the State of Mississippi Assessments. 
Utilizing student data gathered from MSIS, teachers, parents, and other sources, the 
task force will determine why the student is scoring at this level.  Data should include 
information on student absences, behavior, and grade retention/course failure and or 
overage/under credits. Schools should also identify events in the student’s lives outside 
of school that increase their risk of dropping out.  
 
 This data will serve as a predictor of a student’s probability of being at-risk of 
dropping out of school.  Each task force will develop a plan for counseling, mentoring, 
and tracking these students and their parent, if applicable, and will periodically check on 
student progress. 
 
Recommendations include: 
  
 Provide academic support and enrichment to improve academic performance. 
Help students to improve academic performances and reengage in school.  
 
 Implement programs to improve students’ classroom behavior and social skills. 
Students should establish attainable academic and behavioral goals and be recognized 
when they accomplish them. 
 
 Personalize the learning environment and instructional process. A personalized 
learning environment creates a sense of belonging and fosters a school climate where 
students and teachers get to know one another and can provide academic, social, and 
behavioral encouragement.  

 
 
Focus on reading at the elementary, middle and high school levels 

The Lee County School District has initiated a Literacy Action Plan in correspondence 
with the Drop out Prevention Initiative.  In the K-5 schools, part of our mission is that we 
will provide all students a high quality education.  In order to accomplish this goal, 
Academic Coaches have been placed on each elementary campus to help teachers apply 
learning theory and to model, observe, and provide feedback to the classroom 
teachers.  These academic coaches also facilitate professional development on each 
local campus to meet the needs of teachers at their school site.  Our coaches are trained 



in Multi-Sensory Phonics, and Thinking Maps.  The district has also employed assistant 
teachers for the primary classrooms and trained them in multi-sensory phonics. Each 
upper elementary has employed instructional assistants to work under the direction of 
the academic coach to help struggling students in reading and mathematics.  These IA’s 
are highly trained in multi-sensory phonics instruction and provide follow up from 
Academic Coaches. The district has also implemented the use of Thinking Maps (K-12) to 
help ensure that our students can organize their thoughts and prepare for more 
rigorous instructional concepts.  LCSD also employs a teacher on each campus that is 
under the direct supervision of a lead teacher to help students who display 
characteristics of dyslexia.  This Reaching Reading Success program requires teachers to 
spend several weeks each summer and one day a month in extensive reading training in 
order to provide our struggling students with the skills they need to apply in the regular 
reading classroom.  The instruction and training that all teachers receive is grounded in 
data and research so that we can ensure that students in Lee County receive the highest 
quality education possible.   

In grades 6 through 9, the Lee County School District has implemented a uniform 
Universal Screener.  All students will be screened three times a year—in the fall, winter 
and spring.  Data will be assessed, and students will receive enrichment or intervention 
based on an individual basis.  Students in intensive intervention will be progress 
monitored regularly.  Teachers from each of the school sites have been trained as TOT’s 
and will work closely with each campus’s Teacher Support Teams.  Literacy programs 
have been implemented on selected campuses based on the needs of individual 
students.  In addition, all middle schools and one high school have implemented an 
integrated approach in teaching reading, writing, and grammar skills.  Literacy 
consultants model lessons and coach individual Reading/English teachers on all middle 
school campuses and on one high school campus. The district has also developed 
Common Assessments, which are given three times a year in the middle schools and at 
the mid-point in our English II block classes.  Data results from these assessments enable 
teachers to reinforce and reteach certain objectives if there is a need.  Thinking Maps, 
another district initiative, have been implemented in all subjects and content areas in 
the middle and high schools.  Development of reading skills across all content areas and 
grade levels will be strengthened as result of this initiative.     
 
 
*Attached is the Drop Out Prevention Plan for Shannon High School. 
 
 
 
 
 
 
 
 



 
 

 
SHANNON HIGH SCHOOL DROPOUT PREVENTION AND INTERVENTION PLAN 

Aligned with the research from the Center for Research in Educational Policy, Shannon High 
School’s dropout prevention programs feature key structural, evaluative, academic, and 
informational components.  Structural components found in our dropout prevention include a focus 
on equal access to rigorous coursework and high expectations, integrated methods of community 
engagement, the establishment of small learning communities and ninth grade academies, and the 
use of homerooms.  Evaluative components that support Shannon High’s dropout prevention efforts 
include benchmarking, progress monitoring, attendance and behavior monitors, and tiered 
intervention.  Academic supports present in SHS’s dropout prevention programs include engaging 
catch-up courses (credit recovery), tutoring, and counseling.  Shannon High’s dropout prevention 
program also includes informational supports such as our eighth-to-ninth grade transition program 
and career/college awareness services.  It is also important to note that in order to evaluate the 
impact on just one ninth grade class, a program or intervention needs to be implemented for four to 
five years (Center for Research in Education Policy, March 2011). 
 

 
COMMUNITY ENVIRONMENT: 
The community environment is a layer that supports and shapes the immediate settings of both 
students and their families.  Families are nested within the larger network of their local community, 
which serves as their first point of contact for support services.  Neighborhoods offer the opportunity 
to family members to build relationships with other members of the community, and through these 
relationships, norms and values are shaped and sustained.  Attitudes regarding education may be 
shaped in the home; however, the degree to which the community supports these values determines 
the degree to which students and other family members internalize and respect them (Center for 
Research in Educational Policy, March 2011). 
 
The Center for Research in Educational Policy recommends several strategies that can lead to 
increased student engagement.  Shannon High School has fully implemented the following: 

1) Community Engagement Organization 
The Community Engagement Advisory Council and Organization at Shannon High School was 
created in the fall of 2012 to help bridge the gap between what the citizens of south Lee 
County and the administrators at Shannon High thought was the best path to take to get our 
school on the road to being successful.  Both the advisory council and organization meet 
regularly throughout the school year to address concerns of the community and to deal with 
a variety of issues that arise pertaining to Shannon High School. 
 
The organization is made up of community leaders, school staff, parents, and other 
concerned citizens of south Lee County.  The organization is a diverse group that represents 
all areas in the southern part of the county and all socioeconomic levels and education 
levels. 
 
Mission 
The mission of the Shannon High School Community Engagement Organization is to serve as 
a liaison between Shannon High School and the community.  It serves in an advisory capacity 
to the principal. 
Goal 1:  To improve the relationship between the community and the school. 



Goal 2:  To advise the school administrators in ways and means to improve the school. 
Goal 3:  To keep the citizens of Shannon High School informed about the school. 
Goal 4:  To improve the instructional delivery in the school for all students. 
Goal 5:  To advise the building-level administrators in methods to effectively move into a 

self-sustaining school. 
 
 
 
 
2) 21st Century Community Learning Center 

The 21st Century Community Learning Center program is dedicated to enriching the 
educational, social, and cultural opportunities of students and families in the communities 
served by this school.  This program supports the creation of a community learning center 
that provides academic enrichment activities during non-school hours for children, 
particularly students who attend high-poverty and low-performing schools.  The program 
helps students meet state and local student standards in core academic subjects, such as 
reading and math; offers students a broad array of enrichment activities that can 
complement their regular academic programs; and offers literacy and other educational 
services to the families of participating children.  Invitations to apply are issued to at-risk 
students based on the needs identified by our school’s AYP data.  Teachers also recommend 
students who would most benefit from the enrichment program.   
 
Mission 
The mission of the 21st Century After School Enrichment program is to maximize the 
potential of every student to become a healthy, caring adult capable of taking his/her place 
in the world of word. 
Goal 1:  Provide students and parents of the school and surrounding community with an 

organized, educational, and recreationally oriented after school program for 
students. 

Goal 2:  Increase family and community involvement by providing an open and inviting 
environment for stakeholders to be involved in student learning at school, at 
home, and in the community. 

Goal 3:  Provide regularly scheduled enrichment activities. 
Goal 4:  Increase awareness about teen pregnancy, bullying, STDs, gangs, dropout 

prevention, and drug and alcohol abuse. 
 
Students have the opportunity to participate in tutoring services, in which they will have the 
opportunity to receive extra help and to complete homework assignments four days per 
week (Monday through Thursday).  The can also receive Subject Area Test preparation. 
 
The After School Enrichment program goes beyond academics in providing students the 
opportunity to expand their horizons.  Shannon High School creates a schedule of 
enrichment activities designed to meet the needs of our students.  Examples of enrichment 
activities include art, science, dance, history, and technology. 
 
Community members and businesses are encouraged to partner with us by volunteering in 
the program, offering services or providing opportunities for our students. 

 

 
SCHOOL ENVIRONMENT: 



The school environment is one of the interconnected systems in which students spend a 
large portion of their time and develop peer and adult relationships.  The number and 
quality of connections between home and school, as well as the people within these 
environments, have important implications on a child’s development.  District educators, 
school administrators, and support personnel around the country have expressed a need to 
address the structural, social, and academic organization of schools and their responsiveness 
to student needs (Center for Research in Educational Policy, March 2011). 
 
The Center for Research in Educational Policy recommends several areas in which school 
personnel can impact student outcomes.  Shannon High School has fully implemented the 
following: 
1) Behavior Monitoring 

At Shannon High School, Positive Behavior Interventions and Supports (PBIS) is a 
systematic approach to proactive, school-wide behavior based on a Response to 
Intervention (RtI) model.  The school applies evidenced-based programs, practices and 
strategies for all students to increase academic performance, improve safety, decrease 
problem behavior, and establish a positive school culture.  In order to implement PBIS at 
Shannon High, we have built on existing strengths, complementing and organizing 
current programming strategies.   
 
Key features, identified by George Sugai (a pioneer in the field), of PBIS at Shannon High 
School include: 

 A prevention-focused continuum of support;  

 Proactive instructional approaches to teaching and improving behaviors;  

 Conceptually sound and empirically validated practices;  

 Systems change to support effective practices; 

 Data-based decision making. 
 
To that end, Shannon High School continues to execute the following fundamentals: 

 Procedures: clarify rules and routines at the school site level and utilize 
homerooms to teach them thoroughly; 

 Positive Reinforcement:  implement a wide range of programs in the 
literature for “catching them being good”; 

 Negative Consequences:  develop a hierarchy of consequences that is 
clear to all and applied consistently; 

 Special Interventions:  employ a behavioral counselor tasked with 
facilitating intensive small-group or individualized interventions for 
students with more severe behavior problems that do not respond to 
group interventions; 

 Keeping Records:  track, compile, and analyze office referrals using 
School-Wide Information Systems (SWIS Suite).  SWIS suite is a reliable, 
confidential, web-based information system to collect, summarize, and 
use student behavior data for decision making.  Research tells us that 
educators can make more effective and efficient decisions when they 
have the right data in the right form at the right time.   
SWIS Suite has three components: 
1) Tier I - School-Wide Information Systems (SWIS):  School staff 

enters office discipline referrals online.  The data are summarized 
to provide information about individual students, groups of 



students, or the entire student body over a period of time.  The 
reports available within SWIS allows our PBIS Team to: 

o Review school-wide referral patterns:  The five basic reports 
in SWIS frame the context within which problem behaviors 
occur at school, helping the PBIS Team to answer these 
questions: 
- How often do referrals occur? 
- What problem behaviors occur most frequently in 

our building? 
- Where are problem behaviors most likely to occur? 
- When are problem behaviors most likely to occur? 
- Which students are involved in referrals? 

o Define behavior patterns in greater detail:  Eight other 
reports allow the PBIS team to dive into the data, getting 
more detailed information about specific questions related to 
the overall school-wide patterns.  Using these reports, the 
team can look at disproportionality detailed information 
about individual students’ referral patterns, and year-end 
reports to guide action planning for the upcoming school 
year. 

2) Tier II - Check-In Check-Out (CICO-SWIS):  CICO-SWIS provides 
school staff with an online space to enter CICO point card data 
easily and efficiently online.  Data are summarized across five 
reports that allows the team to: 

o Monitor individual student progress:  Three reports give the 
team a way to see: 
- If each student is meeting his/her goals each day. 
- How each student is doing at each check-in period. 
- The overall impact of plan changes made throughout 

the course of intervention. 
- The impact of the intervention on each student’s 

office discipline referral count 
o Review the overall integrity and fidelity of the program:  The 

Tier I and Tier II PBIS teams review two graphs in CICO-SWIS 
to see: 
- Overall student progress in targeted intervention. 
- Overall effectiveness of the CICO intervention in the 

school 
3) Tier III – Individual Student Information System (ISIS-SWIS):  ISIS-

SWIS completes the comprehensive, three-tiered information 
system by focusing data entry to Intensive (Tier III) interventions 
for individual students.  ISIS-SWIS is a decision system for students 
receiving more intensive supports for academic, social, or mental 
health services.  The Tier III PBIS team can: 

o Define data collection measures: The Tier III team tailors ISIS-
SWIS to each student’s profile to effectively monitor the 
student’s specific outcomes as well as the overall fidelity of 
the plan.  Each individualized plan is setup across the 
following fields: 
- Number of measures 
- Team member to access data 
- Measure details 



- Data collection schedule 
- Goals 
- Reporting options 
- Plan change history and notes 

o Upload and store documentation:  ISIS-SWIS supports 
compliance with federal procedures around Tier III support by 
supplying the team with a place to store all documentation 
related to a student’s plan.  The team coordinates 
assessment and support plan development in a single place. 

o Summarize data for decision making:  ISIS-SWIS brings 
together the goals and objectives from a student’s support 
plan into a comprehensive student file allowing for quality 
decision making.  Team members enter all data efficiently 
keeping al records current and enabling a timely review. 

 
2) Attendance Monitoring 

At Shannon High School, we track ninth grade students who miss ten days or more of 
school in the first 30 days; monitor ninth grade first quarter, fall semester, and end-of-
year grades, paying particular attention to failures in core subjects; and track students 
who hailed too many core subjects to be promoted on time to the tenth grade.  These 
key academic indicators enable the administrators to identify students most likely to 
drop out and allow the academic counselor to design effective responses and 
interventions at the school level.  As researchers suggest, Shannon High provides 
students with two or more of the three key indicators with substantial and sustained 
interventions and supports.  In regard to students with a single indicator, the academic 
counselor provides more moderate interventions or monitoring to keep students on 
track for graduation.  Although over-age students and those who have transferred two 
or more times make up only a small percentage of dropouts, researchers suggest they 
also merit monitoring; therefore, the academic counselor provides interventions to 
those students, as well. 
 
It should also be noted that Shannon High is in the process of developing a school-wide 
attendance program that goes beyond sanctions and includes incentives.  The 
attendance program will avoid recognizing only perfect attendance since it is not wise to 
encourage children to come to school when they are sick.  Students will be rewarded for 
improved attendance, not just perfect records; however, Shannon High will only count 
on-time attendance toward rewards.   

 
3) Benchmarking & Progress Monitoring 

Shannon High School utilizes CASE 21 Benchmark assessments, administered 
periodically throughout the semester, at specified times during a curriculum sequence, 
to evaluate students’ knowledge and skills relative to an explicit set of longer-term 
learning goals.  The teachers and administrators at Shannon High see benchmark 
assessments as one component of a balanced assessment system explicitly designed to 
provide ongoing data needed to serve school and classroom improvement needs.  The 
benchmark assessments serve four interrelated but distinct purposes: (a) communicate 
expectations for learning, (b) plan curriculum and instruction, (c) monitor and evaluate 
instructional and/or program effectiveness, and (d) predict future performance.  It 
should be noted that the CASE 21 benchmark assessments have not replaced district 
common assessments. 
 



Student progress monitoring is a practice that helps teachers use the student 
performance data to continually evaluate the effectiveness of their teaching and make 
more informed instructional decisions.  Research has demonstrated that when teachers 
use student progress monitoring, students learn more, teacher decision making is 
improved, and students become more aware of their own performance.  A significant 
body of research conducted over the past 30 year has shown this method to be a 
reliable and valid predictor of subsequent performance on a variety of outcome 
measures, and thus useful for a wide range of instructional decisions. 
 
To implement benchmarking and student progress monitoring, Shannon High School 
uses a student’s 8th MCT2 scores in ELA and math to identify achievement goals that the 
student needs to reach.  Once goals have been set and communicated, a CASE 21 
benchmark assessment is administered to determine a student’s current performance 
level on skills that the student will be learning during that school year.  Shannon High 
then measures each student’s academic progress regularly.  Through regularly 
measuring all skills to be learned, teachers track changes and compare a student’s 
progress to the rate of improvement needed to meet end-of-course goals.  If the rate at 
which a particular student is learning seems insufficient, the teacher adjusts instruction 
and/or refers the student to participate in the 21st Century Learning program. 

 
4) Individual Career and Academic Plan (iCAP) 

Beginning in the fall of 2012, each student has completed an education plan detailing 
the courses necessary for a high school student to successfully prepare for graduation 
and transition into a profession or postsecondary educational experience.  The iCAP 
plans are personalized to meet each learner’s educational and career goals. 
 

 
 

  

  
  
 

 
   
    
 
 
 
 
 
 
  
 


